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 Problem

 Division I Student-athletes report viewing themselves more as athletes then 

students (Wolverton, 2008)

 Student-athletes wish they had more time to pursue educational 

opportunities (Potuto & O’Hanlon, 2007)

 Student-athletes desire increased interaction with other students and 

instructors in academic-related activities (Gayles & Hu, 2009)

Gap in Knowledge

 Dearth of research on student-athlete downtime

 Little research on discrepancy between educational opportunities and 

athletic responsibilities



Our Study

 Case study

 Investigated downtime associated with official athletic activities

 Sought ways of increasing academic-related interactions

Research Question

 How do Division I student-athletes utilize downtime associated with 

official athletic activities?



Qualitative study

 Exploratory research

 Constructionism approach

 Setting

 Participant selection

 Initially identified by Director of Student-Athlete Advising

 Individual coaches contacted to explain study

 Student-athletes contacted and, if willing, e-mailed by PI to set interview 

day/time

 Individual Interviews



Researchers independently read transcripts and located themes

 Four central themes emerged

 Literature review in relation to themes was conducted

 Trustworthiness (validity)

 Member checking

 Audit trail



 Themes 

 1. Highly structured lives of student-athletes have varying results

 2. Educational experience is different for student-athletes but 

overwhelmingly accepted 

 3. Developmental differences exist between first year student-athletes and 

upperclassmen in the selection of downtime activities

 4. Technology is viewed generationally, but application remains similar



Student-athletes can become overwhelmed by the time constraints of college 

athletics and can feel isolated from other students (Adler & Adler, 1985) 

 Little time available to study

 Time spent practicing, traveling, reviewing film, and studying opponents

 Too exhausted during “free time”

No time to build relationships with other students

 Results in teammates only being friends with other teammates



 Structure also motivates student-athletes

 Encourages completion of assignments

 Provides quiet time for reading/writing

 Higher grades were reported in season than out of season

“I think it’s always been easier for me in season cause you always have a            

set schedule.”  - Matthew



Athletic participation interferes with the ability to explore other opportunities 

available at the university and student-athletes experience role conflict from 

being both a student and an athlete (Chartrand & Lent, 1987) 

 Instructors are understanding of student-athlete schedules

 Often allow student-athletes to earn extra credit

“If you are late to a class they are more understanding then somebody else. ”        

- Johnny



 Instructors do not provide alternative assignments

“If you missed a test… they don’t let you make it up before you leave, you just have 

to take the final cause a lot of classes have the optional final…”                         

- Matthew

 Student-athletes have consciously made the decision to play

 Willing to make sacrifices

“I understand that like you basically signed yourself up for it...” - McKenzie  



Athletic participation helps form identity (Erikson, 1963) but the transition 

from high school to college can be difficult (Jordan & Denson, 1990)

 First-year student-athletes want to interact with their teammates

College is substantially more work than high school

 Creates a sense of comradery and belonging

“Coming to the college, me being in the college level, there is a lot you got to do. So we 

practice a lot, we have to think a lot, you know, we have to stay on top of our books and 

all of that...” –Billy (Freshman)



Upperclassmen have learned how to balance

“You know I’m a senior now and I’ve learned that I’ve found ways to balance…you 

have to learn how to balance them both…because it takes the same amount of time and 

commitment for both.” –Rex

“In the fall it was really difficult but now that I’m getting use to it… I think it’s really 

good that I am a student-athlete cause there are so many opportunities for me like there 

is tutoring…” - McKenzie    



 For administrators:

 Greater attention from academic advisors for first-year student-athletes

 Consider a coach encouraged study time during athletic trips

 Continue mandatory study hall hours because viewed positively

 Internet connection needed at all times during athletic travel

 For researchers:

 Seek ways to enhance positive aspects of highly structured lives while minimizing 

negative 

 Study ways to increase academic interactions for student-athletes

 Research best method(’s) for overcoming developmental differences



Researchers traveling with athletic teams this fall

 Observational component

 Interviewing coaches, instructors, and advisors

 Including other stakeholders voices to check validity of findings

Constructing survey instrument

 To collect generalizable data



 Exploratory study

 Began study with little idea of what might be found

 Sample bias

 Convenience/purposive sample selected by Director of Student-Athlete 

Advising

 Time constraint

 Convenient meeting times

 Willingness to participate

Number of participants
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